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Introduction

The focus of this document is to develop a positive climate within North Ridge Community

School that insist upon high standards of behaviour. !t is the primary aim of our school that

every member of the school community feels respected and valued and that each person is

treated fairly and well. We are a caring community whose values are built on mutual trust and

respect for all. This policy is therefore designed to support the way in which all members of

the school community can live and work together in a supportive way. It aims to support an

environment where everyone feels safe/ happy and secure and engenders a feeling of self-

worth and achievement.

The primary aim of this policy is not a system to enforce rules. Positive/ constructive

behaviour is encouraged by clearly defined rules but also a relevant curriculum matched to

the ability of each child and a fit for purpose environment celebrating the success and

friendliness of our school. It is also a means of promoting good relationships, so that people

can work together with the common purpose of helping everyone to learn.

Aims / Scope of Policy
The aims of this policy take into account legislation enacted by the Education Act 2011, which

has replaced previous legislation (Education and Inspections Act 2006, Education Act 2002 NS

Equality Act 2010).

Our aims are for all staff to:

• Deal with behaviour calmly and consistently

• Model acceptable behaviour

• Acknowledge good behaviours regularly

• Offer pupils strategies to deal with their emotions and chose more acceptable

behaviours

• Be friendly and approachable

• Use de-escalations techniques

Our aim for all pupils is to:
• Feel safe and be protected from harm

• Be treated with respect and dignity and feel valued as an important member of

school

• Understand that their actions have consequences

• For pupils to develop their own strategies for managing their own feelings and

behaviour

• Learn how to deal with real life situations

1. Behaviour

1.1 North Ridge Community School has high expectations for behaviour and recognises the

importance of good relationships as part of this. Trust and respect as part of a good/ well

established relationship/ takes time to develop. As a school we support pupils to develop

these relationships and use the strength of adult-pupil relationships to deal with

unacceptable behaviours. In any circumstances of a staff member dealing with

challenging behaviour both staff and pupils will be supported to discuss the incident

(where and when appropriate and in a way best suited to the pupil) in order to resolve it

and to rebuild relationships. Following the discussion it is important that good

relationships are restored and that the incident is not commented on again/ this ensures



that positive relationships are restored. It is important that during the discussion that the

pupii is not criticised in any way and when possible the discussion should be overseen by

a third independent person to act as a mediator

2. Rewards
2.1 In order for pupils to be clear of the expectations for their behaviour each class will

create their own rules which are appropriate to the needs and ability of their class. This

will be displayed and referred to regularly within the classroom. It is vital that pupils

learn to understand the cause and effect of their actions by the use of the individual class

rules and the upholding of whole school rewards

All adults should use 'low level" rewards lavishly:

• Eye contact/Smile/ Positive attention/thumbs up/

• Praise/Encouragement

• 3 part praise (praise/ child s name/ what it's for) We regard these to be part of

our everyday work and therefore to be 'good practice'

More formal 'structured' rewards follow:

• Golden time is a reward that all children are automatically entitled to/ but is

also linked to sanctions.

• Credit towards a whole ciass reward

• Praise Postcard home to parents

• Mention in celebrations assembly

• Head teachers awards may be given for outstanding achievement or effort.

• Peer group praise

• Additional responsibilities

3. Sanctions

3.1. It is important for pupils to learn consequences for their actions. When a pupil displays

unacceptable behaviours or does not follow the class rules adults play a key part in

dealing with the situation that arises. Unacceptable behaviours can fall into two

categories low level behaviours or high level behaviours.

3.2. Low level behaviours are mainly those which can cause a small disruption to a lesson but

offer no serious risk or disruption e.g. talking fidgeting etc. These low level behaviours

should be dealt with using a range of techniques within the classroom such as moving the

pupil to a different seat/ eye contact, request or a supportive touch. It is important that

these behaviours are dealt with straight away in an effective manor so that the behaviour

does not escalate or become a pattern.

3.3. High level behaviours which include more serious behaviours/ where the pupil and those

around them may be hurt/damaged or be at risk. In these situations de-escalation

techniques should be used around 95% of the time these should include:

• Humour

• Distraction

• Time out /cool down period

• Reassurance

• Simple listening

• Supportive touch

• Re-direction

• Change of face



For both low level and high level behaviours it is important that pupils incur sanctions or

consequences in order to learn from their experiences. These may be class bases sanctions

which could include:

• Loss of privileges

• Loss of minutes from playtime/choosing time

• Removal from sitting with preferred peers

• These sanctions should be appropriate to the pupils developmental

understanding

4. Challenging Behaviour
4.1 Sometimes pupils can communicate in a way that their behaviour is presented in a way

that harms themselves or others around them or damage objects. These behaviours do

not go away easily because they have important functions:

• They give the child immediate relief
• They communicate (albeit inefficiently) the pupils feelings and wants/not wants

• They have been practised so frequently that the child is very good at them

This is detailed by the following the stages of the Continuum of Aggression:

• Calm

• Trigger

• Verbally Agitated
• Verbally Hostile

• Verbally Threatening

• Physically Threatening

• Physically Violent

These stages are hierarchical and pupils will progress through the stages at varying

different rates dependent on the child. Staff have been trained and know of the different

stages and how they should deal with each child and stage differently.

4.2 Most behaviour s evolves rather than change and therefore there is no quick fix. When

challenging behaviour occurs the staff working with those pupils find the situation

difficult and in need of support. After incidents of challenging behaviour/ it is important

that members of staff are given the necessary support. They should be given time to

complete the incident forms. Time should also be allocated for staff to be debriefed by a

third party. Pupils should also be debriefed in any format of whatever is most

appropriate to them. This helps to rebuild relationships that otherwise may breakdown.

5. Behaviour Plans

5.1 Behaviour plans are a working document which/ after 2 incidents of challenging

behaviour/ class staff will create for a pupil with support from the behaviour team if

needed. The aim of the behaviour plan is for it to be an accurate representation of what

behaviours a pupil may exhibit but also the best methods for dealing with each
behaviour.

5.2 Behaviour plans should note and highlight triggers as weli as day to day advice for

working with the pupil this should include individualised reward/consequences or extra

methods of support. The main aim for all challenging behaviour is for triggers to be

managed effectively or removed where possible and early intervention is paramount.



6. Incident forms

6.1 Following any incident staff are required to complete incident forms which will form part

of the behaviour plan and any further support staff/pupiis require. Incident forms are

vital in forming a bigger picture of the pupil and their behaviours which when analysed

can pick up on any patterns or triggers which many not be immediately obvious. It is

important that incident forms are completed with 24 hours of an incident and they

include relevant details that can paint a picture to those not present.

7. Positive Handling
7.1 Any form of physical restraint may be illegal. The ruling principle is that physical restraint

should be rarely used and only as part of a total response to a child, which is planned and

recorded. If there is any intervention aspect that includes physical restraint the plan

should be approved and signed by the Head teacher.

7.2 Unplanned physical restraint may be exceptionally used if an uncharacteristic outburst

results in immediate danger to that child or others. This too should be recorded. (See

Positive Handling Policy).

8. Further Support

8.1 Incidents of challenging behaviour and working with pupils whose behaviour is

challenging need support and understanding from ail members of staff. It is important

that staff are given support and guidance so that they do not feel depressed fearful or

powerless and to help their understanding of the pupils behaviour as communication.

This therefore helps to break the cycle of negative emotions in adults reaction to pupils'

behaviour and also to allow staff to cope with future difficult situations therefore

supporting the pupil.

8.2 Support is available from the behaviour support team who will be available to offer help

and guidance for staff as well for supporting pupils. During periods of challenging

behaviour the behaviour support team can be called upon to offer support at the time of

incidents. Support will also be offered following requests from staff, learning walks

and/or incident forms which will be in the form of an initial observation of the pupil from

a member of the behaviour support team and/or meeting with the class staff.

Observations of pupils are purely supportive and only focus on the pupil and what relates

to their behaviour. Following these observations/ the behaviour support team wiH offer

any additional strategies. This support will continue until either the pupi! s behaviour is

calmer or staff feel support is no longer necessary. Informal meetings with the behaviour

support team can also be requested to aid filling in incident forms. Any pupils exhibiting

challenging behaviour will be discussed in a further meeting by SLT where a member of

the support team will update on current issues. These meetings will offer an extra layer

of support to look at any further interventions necessary including staffing class

placements any confidential/safeguarding information relevant to the behavioural issues

and the putting in place of outside agencies to support the pupil (CAM HS or EP).

9. Exclusions

9.1 Fixed term exclusions may be used/ again after SLT planning meetings and discussions

and probably only after an exceptional incident where a pupil or member of staff has

been violently assaulted and a cooling off period is needed.

9.2 Permanent exclusions will be extremely rare and a course of absolute last resort. A

permanent exclusion would never be arrived at without planning meetings and

consultations with parents/ psychologists and LEA representatives. It is however/ a



course of action available probably at a point when pupil or staff safety is severely

compromised.

10. Staff Health and Safety
10.1 Managing children, particularly those who exhibit severely challenging behaviour/ is a

physically/ emotionally and mentally demanding task. Pupils on this continuum can

engender high levels of stress which must be recognised and managed appropriately.

Many staff recognises this but not untypically put their efforts into planning for children.

Class teams must be the first point of support with effective team discussion playing a

major part in reducing anxiety and stress. Remember every member is responsible for

an effective team! There is also a general expectation about staff providing mutual

support through colleague mentoring - this can be facilitated privately between

individuals or through the Head teacher and members of the Senior Management Team.

10.2 All incidents of violence must be logged using the appropriate forms kept in the office.

The Head teacher monitors these regularly. A synopsis of the forms is provided to the

full governing body every term.

Please seek further advice and guidance if you are unsure about anything discussed in this

document.

Thank you.


